Communication and Interaction

Ordinarily Available:

Mild to Moderate language difficulties in either, or both, understanding
and expression.

Difficulty communicating verbally.

Occasional difficulty in participation,

Frequently displays mild Distress/ upset/ concern/ frustration/ anger/
embarrassment/withdrawal

Enhanced SEND Provision:

Severe/moderate problems in either, or both,
understanding and expression.

Frequent difficulty communicating verbally beyond
basic needs

Frequent difficulties participating in social activities
in unfamiliar contexts or with unfamiliar people.
Emotional encouragement and support required

Adult support for learning as required.

Awareness that speech and language

difficulties may impact confidence.

Some support to be available for

communication and emotional regulation.

Child is explicitly taught how to listen and

work together in groups.
Opportunities are built in throughout the day for pupils to communicate
verbally.
Consideration of time needed to process language
Visual support (signs, symbols, photographs, written word) is consistently
used to label the classroom / support routines/ timetable daily activities,
so pupils know what to expect and when.
Noise levels are conducive to learning and unnecessary noise is
minimised
Consideration is given to seating position in order to maximise attention
levels

Ordinarily available provision whilst also including:

Teaching staff should have knowledge of the
child’s language profile and impact on learning,
behaviour and social interaction.

Curriculum tasks should be adapted or bespoke.
Enhanced use of visual support for language and
learning e.g., Shape Coding, Makaton, Cued
Articulation, vocabulary mats.

Access to whole class teaching, small group
support, individualised 1:1 support working on
personalised targets (20 minutes, 2 to 3 times
weekly)

Access to Speech and Language Therapy to set
appropriate targets, and coach teaching staff
where required, in line with an episode of care
model.

Rebecca Underwood
Special Educational Needs and/or Disabilities Coordinator
Totley All Saints




Pre and post tutoring is used to enable the pupil to engage with learning
in the classroom.

Vocabulary teaching and visual word mats used in lessons

Support to develop an increased awareness of phonemic structure eg
syllable clapping, initial sounds, rhyme, and semantic structure eg
category, function etc

Word mats available to support vocabulary and spelling

Use of visual, auditory and kinaesthetic approaches

Resources and displays that support independence

Pre-learning of language combined with visuals to support this learning in
classrooms

Alternative forms of recording used for some pieces of work, especially
pieces of longer length

Access to language intervention such as LEAP, NIP, VIP.

Access to small group for additional phonological interventions
Advice from Speech and Language Therapy (if involved) is included in
the planning

Reduce language demands for children with language difficulties.
Adults adapt their language levels to the level of the child.

Adults use language strategies to enhance expressive language
development.

Adult modelling of correct speech sounds used in context and with the
visual support of the gestural system.

Social Communication:

Value pupil voice, pupils will feel safer and happier when they feel
listened to.

Learn about likes/dislikes, areas/activities.

Support pupil in developing a strong sense of belonging, to ensure pupils
feel safe and secure.

Make use of roles/responsibilities.

Clear and consistent arrival routine.

Strategies and resources to develop of
independence.

Resources may include shape coding sentence
makers.

Extensive use of visual support.

A structured approach to emotional support.
Additional opportunities for practicing phonological
awareness

Opportunities to access alternative methods for
reading e.g. whole word approaches.

Social Communication:

Identify child’s interests and use to gain attention
to task.

Individual support working on, building and
developing key skills in learning, life skills and
social skills.

Consider adaptations to the school day e.g. soft
start, finish times, time in a safe place to ‘re-set’
throughout the day etc.

Access to an emotionally available adult.
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Offer activities that are motivating on arrival - ensure the start of the day
is welcoming, engaging and purposeful.

Clear structure, rules and routines will provide a sense of safety
Discussions take place about the child’s interests — this could make a
huge difference in escalating stress levels.

Provide an emotionally available adult or peer to ‘check-in’ with pupil.
Agree a signal (age/stage appropriate) that pupil can use indicate if they
are becoming overwhelmed in class.

Task board checklists

Timers

Now and Next boards

Choice boards

Key communication symbols on lanyards

Object cues and objects of reference

Transitions are supported with appropriate visuals/approaches and are
structured to reduce noise and movement levels.

Classroom environment e.g. surfaces need to be uncluttered and
organised.

Learning areas are clearly defined throughout the classroom.

The whiteboard is free of visual clutter — for 1m around the perimeter.
Seating considerations — based on a sensory checklist.

Ensure the timetable encourages regular sensory and movement breaks.
All resources are organised in labelled drawers/cupboards to encourage
independence.

Be willing to prioritise well-being over completion of an academic task i.e.
offer movement breaks/fresh air before the end of session.

Notice and react to a pupil's ‘signature’ behaviour change, prior to hitting
crisis — have a plan!

Make use of outdoor environment, a great space for emotional
regulation.

Pupil to be offered additional warning to prepare for unexplained
changes.

Low Arousal approaches should be ‘the norm’ in all classrooms

Planned time to access tasks of their own
preferred choice.

Access to a range of learning materials to support
a sense of predictability such as objects of
reference, visual timetables, communication mats,
first/then, writing frames, visual prompts. Reduce
complex language when giving instructions and
asking questions.

Refer to behaviours of concern as ‘stressed
behaviours’ ensuring a focus is on the
environment and adult

Offer distraction free quiet area within the
classroom if required.

Support to recognise own emotions and those of
others.

Modelling of social language and rehearsed
scripts.

Physical sensory consideration such as uniform
alterations, seating plan and sensory support
tools.

Work on individual outcomes is repeated and
reinforced.

Sensory Circuits are offered part of the timetable.
Use Lego Therapy/Jewellery Therapy to support
social interaction.

Use ‘Autism Identity and Me’ to support self-
identity.

Support to develop interoception.

Emotional vocabulary support, e.g. emotional
thermometers / charts, linking physical feelings to
emotions.

Comic strip conversations e.g. a visual breakdown
of playtime (what went wrong and why).
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Where appropriate, choices are given within tasks.

Visual supports used to break down tasks into manageable chunks
Expectations of the amount of work will vary to match the child’s stress
levels.

Understand that all behaviour is a form of communication

Make the pupil’s day as predictable as possible i.e. Visual board which
includes tasks, sensory information, special interest time.

Ensure clarity in verbal instructions.

Understand pupil's communication skills may differ depending on their
stress levels.

Value non — verbal communication.

Say pupils’ name first to gain attention.

Say things in the order they will happen.

Social scripts (to support them in unfamiliar or
tricky situations).

Sensory supports/Movement breaks.
Personalised sensory plan if needed.

Use Intensive Interaction to support joint attention.
Use Curiosity to support play preferences, joint
attention/interaction.

Use Attention Autism to support focus and
attention.

A rehearsed and clear exit strategy.

Effective use of personalised resources based on
the child’s interests.

Cognition and Learning

Ordinarily Available:

A child with ‘mild learning Difficulties would be working at least 2 years
behind age related expectations for attainment.

Enhanced SEND Provision:

A child with ‘moderate learning difficulties’
would be working at least 3-4 years or a key stage
behind. A child with ‘severe learning difficulties’
would be functioning below age 5 or band 5 of the
Birmingham Toolkit/ or equivalent.
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. All staff have a good understanding of the impact that working
memory and executive functioning skills have on children’s ability to
learn.

Give instructions simply and clearly and make sure the student is looking
at you first. Break instructions down into small chunks.

Allow 1-2 minutes ‘take up time’ when giving instructions.

Check understanding by asking them to repeat back an instruction or
explain the task to a peer. You may need to ask them to show you what
they should be doing, rather than asking them to tell you.

During class discussions, proactively ‘retune’ the student back into the
lesson.

Provide repetitions — exact repetitions and rephrasing.

Use strategies such as checklists, reminder notes, visual timetables etc.
to support children if they forget routines.

Key vocab is displayed with appropriate visuals.

Minimise copying from the board — provide individual copies.

Provide written, visual and video support. Use diagrams and pictures to
add meaning alongside text and break long chunks of text up.

To support short term memory, have small whiteboards and pens
available for notes, to try out spellings, record ideas.

Plan to use IT programs and apps to reinforce and revise what has been
taught.

All class work and homework should be differentiated across all subjects
to enable the CYP to access the full curriculum.

Plan to ensure that links to prior learning are made.

Plan, teach and model techniques with the whole class to aid memory.
Teach generative strategies to support learning — e.g. asking for help,
rehearsal, notetaking, place keeping, mnemonics, mind-mapping.

Key learning points are reviewed at appropriate times during and at the
end of a lesson or in mini plenaries.

Scaffold work by providing writing frames/prompt sheets.

Break tasks down into mini steps.

Use planners or task management boards: tasks are broken down into
small manageable steps. These steps are shown explicitly.

Ordinarily available provision whilst also including:

Individual support working on progressive
personalised targets i.e., from the Birmingham
Toolkit.

Explicit links made between interventions and
group work/whole class work.

Specific planning and modifications made to allow
access to whole class learning

Visual cues to support auditory information at all
stages of delivery.

Assistive technology to be utilised.

Special interests taken into consideration when
planning.

Due regard will need to be made regarding social
skills / gross motor skills etc.

Access to designated learning time, either in small
groups or 1:1, with the class teacher and other
members of staff.

Wide variety of resources appropriate to the task,
depending on the task this may include visuals,
practical equipment, memory aides that will
support access to the learning with as much
independence as possible.

TEACHH (or similar approach) system in place
with tasks that allow consolidation of key skills to
be completed independently.

Interest boxes specific to the child for downtime.
Specialist equipment and technology specific to
learning need e.g. sloping board, dictation
software, reading device/support, Clicker or Docs
Plus etc. are in place.

Personalised timetable e.g., use of Now & Then,
reward focused activities where appropriate etc.
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* Focus attention before giving instructions/information - use visual cues to » Tasks will be short in duration and may be reward
guide students’ attention. led

* Check that information has been understood; observe child’s responses
and actions, show the child what to do rather than repeating with lots of
language.

* Acknowledge and positively reinforce appropriate listening and attention.

« Simplify language, use the same language to ‘cue’ in children.

+ Use child’s name to gain attention and give feedback.

* Use non-verbal and verbal cue to support understanding.

» Lots of positive feedback and appropriate praise (or reference to a
positive engagement/reward system) for good listening.

* Reminders of the appropriate level of noise for the task.

* Make the ‘environment work for the child’.

* Access to a low distraction work area within the classroom.

» Use talking partners/paired and group work.

* Move closer to the child to support them in re-focusing to learning/tasks.

* Respond supportively when a child forgets routines.

* Avoid sudden changes in routine without informing them beforehand.

+ Celebrate effort for attempting tasks as well as celebrating achievement.

* Use a pastel-coloured paper and background on your smartboard and
blue, green and red pens (rather than black) on your whiteboard to
reduce stark contrasts and aid visual processing.

* Make sure all texts are uncluttered, have a simple and a rounded font,
use double line spacing and contain visuals clues that support the overall
meaning.

* Use classroom displays to help with writing — display banks of sentence
openers, connecting words, punctuation symbols etc.

« Build opportunities for learning breaks.

* Do not expect children to write and listen at the same time.

* In Maths, ensure all classes have practical mathematical resources such
as Numicon, Dienes, Cuisenaire rods, 100 square, number lines, times

tables...
* Maths vocabulary mats.
. Allow brain breaks, including allowing children to physically move.
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Social, Emotional and Mental Health

Ordinarily Available:

. Social, emotional, mental health and / or behavioural needs frequently
impact on engagement with day-to-day activities, readiness to learn and
relationships with peers and adults.

Enhanced SEND Provision:

A child may struggle to manage their emotional
regulation leading to challenging, demanding or
concerning behaviour or ongoing mental health
concerns.

. Emotion coaching and restorative approaches are used.

. Low Arousal approach which seeks to understand the role of the
‘situation’ by identifying triggers and using low intensity strategies and solutions
to avoid punitive consequences.

. ‘Catch’ the child being good and emphasise positives in front of other
children

. Use child’'s name and give eye contact before giving instructions.

. Demonstrate empathy - try to show you understand the child’s or young
person’s perspective and feelings

. Communicate in a calm, clear manner - be aware of your non-verbal

communication (e.g., stance, body language awareness, facial expressions) as
well as your verbal.

. Adults regulate their emotions during expressions of extreme emotion
and support regulation through soothing and co- regulation.

. Use items of high interest to the child that incorporate shared play in a
staged approach.

. Incorporate games that promote eye contact or noticing the adult.

. Use visuals safe/not safe as a consistent continuous response to
dangerous actions/situations.

. Show openness in discussions about well-being and challenge negative

attitudes towards well-being.

Ordinarily available provision whilst also including:

Alternative differentiated curriculum that allows
flexibility to teach according to emotional needs.
Modifications to timetable

Access to a safe base in school

Positive Handling Plan

Flexible, pre-agreed approaches to support self-
regulation.

Personalised reward systems, involving regular
monitoring, feedback and support.

Key staff regularly check in with the child

Daily implementation of approaches towards
meeting the individual's SEMH targets outlined in
their support plan.

Off-site activities, meet and greet, delayed start
time, adjustment to access arrangements
Access to a completely bespoke timetable,
designed to mitigate possible triggers which leads
to increased success with regard to engagement,
access and resilience.
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. Keep instructions, routines and rules short, precise and positive. Provide
visual timetables and now/next visuals.

. Use books and stories to make feelings high profile and explore different
situations that provoke different feelings for different characters.

. Use zones of regulations with all children to support understanding and
interpretation of emotions.

. Develop a collaborative relationship with the parents/carers.
Communicate positive achievements — no matter how small — with home.

. Continually question what is the child trying to communicate? Can you
identify the triggers?

. Use short restorative conversations, in which you explore the incident
together.

. Refer regularly to expected behaviour and use consistently

. Modelling — don’t assume that child and young people should ‘know’
what to do

. Provide visual timetables and task lists

. Use a visual timer to measure and extend time on task — start small and
praise, praise, praise

. Consider seating

. Allow children to have a safe place to store belongings

. Give classroom responsibility to raise self-esteem

. Play calming music where appropriate

. Develop a ‘little and often’ approach to interventions to incorporate
overlearning and repetition.

. Develop provision that matches child’s interest.

. Regular risk assessments in place.

. Provide children with territorial space for example their own den.

. Give breaks between tasks and give legitimate ‘moving around’ activities
. Legitimise movement by getting children and young people to take a
message or collect an item.

. Offer quiet areas or safe spaces for children to focus or calm

. Use visual support to help children to follow routines

. Offer an ‘Interest box’ containing objects/toys/ activities that spark child’s

curiosity-use as calming tool or reward for engagement.

Child is taught for a significant amount of the time
in small groups or individually outside of the
mainstream curriculum and away from the
mainstream class —where they are able to
experience success supported by a member of
staff.

Planned opportunities are provided to be included
with peers where the child is able to experience
success.

Strategies developed alongside child, parents and
Educational Psychologist

Sensory circuits

Use of feelings diary/ logs.

Therapeutic Stories

Approaches to managing anger such as ‘Starving
the anger/anxiety gremlin’ and ‘There’s a Volcano
in my Tummy’

Therapeutic approaches

Mighty Minds

A higher staff enabling access to a personalised
holistic curriculum.
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times

Check in and out daily with an adult

Be aware of environmental sensitivities

Encourage use of worry box or worry diary

Reduce demands temporarily in response to particularly challenging

Sensory and Physical

Ordinarily Available:

Children with a mild to moderate vision/hearing/physical/sensory
impairment will require low level adjustments to secure effective access
to their learning as advised by a Qualified Professionals.

Enhanced SEND Provision:

e Children will require significant adaptations of
materials and assistive technology to enable
access to the curriculum.

Visual Impairment:

Use child’'s name when directing questions.

Ensure visual information is backed up by verbal explanation.

Facilitate paired and groupwork to ensure the child can participate.
Encourage good social skills, such as making eye contact and joint visual
attention.

It may be difficult for some children to find their friends in a busy
environment so a buddy system may be helpful.

Some children may be prescribed glasses to improve their visual acuity,
however this doesn’t mean their vision is fully corrected.

The child may have been issued a low vision device such as a handheld
magnifier — follow advice on use.

Ensure the child knows their way around key areas of school.

Ensure the child is made aware about any changes to room layout.
Ensure all equipment and storage in classroom is labelled clearly.

Make the classroom environment/layout is consistent.

Ordinarily available provision whilst also including:

¢ Assistive technology to access everyday learning
tasks and or large print learning resources to
enable full access to curriculum.

¢ Differentiation may be necessary considering pace
of learning and visual presentation of learning
materials.

e Regular monitoring visits from specialists.
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¢ Displays should be bold, have good contrast and should be at eye level if
possible.

e Outside areas — Changes in levels or stairs are well highlighted.

e Ensure good lighting without glare, avoiding glare from windows
controllable with blinds.

e Signage should be clear and accessible.

e For out of school activities ensure the child is named on any risk
assessment taking into consideration the implications of their eye
condition.

e Make sure the light is good but avoid glare from windows

e Aim to keep walkways as clear as possible, coats hung up etc.

e A coat peg at the beginning or end of the row will help towards
independence.

e Use a black pen for teacher scribe and ensure writing is legible, printed
and well-spaced.

¢ When speaking to the class or group it is best not to stand with your back
to a window

e Ensure optimum seating position is provided relative to eye condition

Clear and clutter free learning resources in a minimum of font 14

preferably Arial

Enlarging text to A3 to enable print access

Using a black handwriting pen or 6B pencil may be helpful.

Provide the child with their own copy of learning material.

Ensure exemplar work is accessible to the child particularly when using

visualiser to display student work.

e For teacher demonstrations, ensure that the child is standing close to
you and can see clearly.

e Verbalise responses from other class members to encourage
participation as they may not be able to see peer interactions or
responses to questioning across the classroom.

e For groupwork, pair up child with positive peers to support and facilitate
the child’s engagement and inclusion in the activity.
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d/Deaf:

When using the interactive whiteboard, turn off lights to improve the
contrast. The child may experience visual fatigue, so may need extra
time and short breaks to complete lesson activities.

Ensure that children have understood information or instructions.
Monitor the child’s or young person’s social development.

Model and practice ways to communicate effectively with others.

Model and practice ways to initiate conversations.

Model and practice ways to use appropriate language when interacting
with different people

Put into practice any specific advice given by the specialist teacher
Consistent use of any audiological equipment provided to be monitored
by school staff.

Ensure the environment promotes good listening and watching
conditions,

Appropriate seating.

Choose pairs or groups carefully.

-Hearing aids do not restore typical hearing levels. It is important to
remember all noise, including background noise, is amplified making
communication difficult in noisy environments.

-Learning with a Hearing loss is hard work — allow extra time and vary
activities to avoid fatigue.

-Try to keep activities short that require a lot of concentration or listening
(such as stories or group work) and build in short breaks, for example,
opportunities to do something active.

-Provide a quiet, cosy corner to allow children to self-regulate and be
calm. Keep resources here to encourage relaxation and rest.

Add rubber tips to chairs and tables.

Make sure you have the child’s or young person’s attention before you start
talking.

Speak clearly and at your normal pace, avoid shouting and whispering. Don’t
speak too slowly or over exaggerating your mouth patterns.

d/Deaf:

e Advice from specialists is implemented in the
classroom.

e Consideration of environmental factors that
promote good listening and watching conditions

e Awareness that a child may need more time to
complete tasks and that equality of access may
mean that they need to do some things differently.

¢ Flexibility of groupings allows for buddy support,
effective language role models, and targeted
teaching.

e Targeted, explicit learning of new vocabulary and
key terminology across the curriculum.

e Create opportunities which will deliberately
develop a child’s independence.

¢ Encourage children to give their opinions and think
for themselves.

e Make opportunities for a child to practise using
language in meaningful and/or real-life situations
for example: delivering messages.

¢ Create opportunities to mix with peers.
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o Keep your face clear and try not to cover it with your hands, hair or any
objects.

e Make sure there is good lighting and that your face is not in a shadow.
Face the child when talking and allow some space between you and the
child, ideally keep a distance of between 1 and 2 metres.

¢ When talking don’t walk around the room or turn to write on the black/white
board.

e Encourage others to speak one at a time and to raise their hand before
speaking so that a d/Deaf child is aware of who is talking.

e Use gesture and facial expressions to help children understand what you are
saying.

e Create visual timetables, schedules and choice boards to explain everyday
routines.

e Repeat or re-phrase what you have said if a child has not understood.

e Write key words, topic headings or questions on the board.

Physical:
e Repetition of adult prompting and praise for children to meet motor goals
including self-care skills.
¢ Observation of young person completing motor activities including pencil
grip and letter formation to identify difficulties.
e Social stories if appropriate.
Establish goals and use a consistent approach agreed with parents when
working on independence.
Pencil grips, easi-grip scissors, sloped work surface, movin’ sit cushion.
Allowing additional time and support to get changed for P.E.
Reminders and support at lunch times if needed for eating/ cutlery skills.
Reminders and support if appropriate for self-care such as toileting.
Targeted motor activities
Handwriting intervention (see SSGe).
Signpost families to relevant motor skills extra-curricular groups such as
dance or football.

Physical:

Laptop/tablet for recording work with software
installed such as Clicker.

Modification/adaptation to tasks to enable access
to aspects of the curriculum.

Whole class teaching but with regular and focused
individual support.

Follow Physiotherapy or OT advice.

Equipment e.g. pencil grips, easi-grip scissors,
laptop / tablet, sloped work surface, cushion for
seat, foot box, adapted class chair etc.
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Sensory:

Support in unstructured times.

Develop self-awareness so children can recognise their sensory triggers
and make adaptations as appropriate.

Agree a signal that the young person can use to indicate if they are
becoming overwhelmed in class and what the response to this signal will
be.

Social Stories may be used to help young people cope with change/new
experiences if appropriate.

Ensure the young person is drinking, eating and toileting regularly —
consider making a chart if needed.

The classroom is organised to emphasise open space.

Pupil is supported to organise their belongings and sit at a low stimulus
table/workstation.

The white board and surfaces are free of visual clutter — for 1m the
circumference.

Use of noise cancelling headphones available

Reasonable adjustments made for uniform where needed.

Weighted items (e.g. blanket) and tactile objects available where
appropriate

Transition times are managed effectively, so that noise levels are not
excessive, and the child knows what to expect.

Offer a range of sensory equipment e.g. wobble cushion, stress ball,
chewlerry and fiddle toys — agree with the child what resources support
them.

Consider individual sensory profile

All staff to adopt a Low Arousal Approach

Use movement breaks at the first signs of stress, where appropriate and
possible. Offer physical activity to allow them to expel energy/stress and
gain proprioceptive feedback. For some children this could be delivering
a note, carrying some books etc.

Sensory:

Sensory supports/Movement breaks are planned
into the timetable frequently, this could take the
form of completing class jobs, taking a note,
collecting the milk etc.

A personalised sensory plan - Identifying
individual sensory needs and steps taken to
support.

Sensory Circuits are offered as a daily part of the
timetable.

Spaces created inside and outside that cater for
specific sensory needs.

May require support with transitions and change
even with forewarning.

May require sensory adaptations in the learning
space such as consideration to where they sit,
fiddle toys, regular movement breaks.

Physical sensory consideration such as alterations
to the uniform, seating plan and sensory support
tools may be appropriate.
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e Ensure child can access a ‘Regulating Space’ in school — free to access
when in crisis. Practice moving to this room if appropriate and possible,
when child is in a Low Arousal state.

e Ensure children with sensory issues can access a toilet other than the
pupil toilets e.g. disabled toilet, staff toilet.

e Offer the child access to a peg/coat hook at the end of a line or a space
separate from the others if needed.

¢ Consistency of approach amongst staff.

¢ Environmental considerations such as seating position, noise, personal
space and classroom layouts, displays and signage. Staff may have
recognised needs through the use of sensory checklists, staff
observations or outside agency input

¢ Make use of sensory breaks where needed

e Utilise sensory circuits and physical activity to enable the child to start
noticing bodily sensations and linking these to emotions. This can then
link into emotional support such as Zones of Regulation or the 5-point
scale.

o Ensure there is a familiar, emotionally available adult to ‘check-in’.

¢ Make use of one-page profiles/ pupil passport that clearly captures the
young person’s voice on the approaches they find helpful and those they
find unhelpful. Ensure these are reviewed regularly.

¢ Introduce a home-school communication book in place where
appropriate.
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